Assessment tasks in Foundations of University Teaching and Learning courses 
and Graduate Certificates in Higher Education

University: University of Adelaide
Course or program name: Graduate Certificate in Higher Education (GCHE). 
Program or course Rationale: Experts in the disciplines becoming experts in the teaching and learning of their discipline
Overview of Assessment: The seven 'summative' assessments of the GCHE (numbered 1 to 7 below) are marked as Highly Satisfactory, Satisfactory or Unsatisfactory.  The general sequence as follows





Assessment 1 and Assessment 7 are both project-based assessments. The difference is the degree of rigour, engagement with literature and broadened impact required of the latter.  Specifics of these 7 'summative' assessments and the formative assessments follow.
The Graduate Attribute Continuum (GAC- http://www.adelaide.edu.au/clpd/lta/attributes/) provides the conceptual framework for the assessments, and indeed the whole program.
Note: After successful completion of Course 1, either Course 2 or Course 3 may be completed next. However, the first 3 courses are prerequisites for enrolling in the final course. Therefore assessments may occur in the order: 1, 5, 6, 2, 3, 4, 7.

Course 1 is the foundations course, the completion of which is necessary to gain tenure or promotion.

	1st Course: 'Teaching at University': Is a 'foundations' course, compulsory to academics new to the University. Is the first course of the Graduate Certificate in Higher Education. 8 x 3 hour sessions during semester. Nominally 144  hours.
Assessment Rationale: Providing evidence of working at the level of 'Personal Involvement' on the GAC in each of UoA's Graduate Attributes.



	Assessment Task
	What do participants do and when it is done
	Marking Guidelines?
	Why do you set this assessment at this time?

	Formative

'Microteaching' 


	5 minute presentations that are a 'slice' of teaching in their discipline. They specify in advance some aspects to focus on e.g. level of student engagement. The other course participants critique the presentation. A CD of the presentation is provided for personal viewing. 3rd session


	participants request areas for feedback 


	A very practical aspect of their teaching is peer assessed, providing a sense of the program being useful immediately. Participants are very interested in each others presentations and give and receive very useful feedback. Very good for group cohesion, and builds on their depths of experience. 

	Formative

L&T project proposal 


	Submit a proposal on an issue of concern e.g. small group dynamics in undergrad commerce. Due in 4th Session


	Marked according to 8 criteria


	Proposal allows early feedback as to the appropriateness of participants' project structure and direction. This starts early in the course and seems to enable more participants to submit their final report in a timely manner.



	1. L&T project report and presentation 


	In final session, each participant reports on where they are up to on the project (often is not completed in the timeframe, which is not a problem). Marked according to an assessment framework provided in advance. Report includes a reflective component, and is due 2 weeks later.

Presentation is marked as done or not done.
	Marked according to

8 criteria, which map onto our Graduate Attributes.
	Immediately launches them into thinking in depth on a T&L issue of concern, and engaging with literature relevant to that concern. It makes the act of doing a foundational course require some action on their part, and to communicate preliminary findings to their peers.


	2nd  Course: Curriculum Design, Assessment and Evaluation. Actually may be completed 2nd or 3rd  in the Graduate Certificate in Higher Education. 8 consecutive 3 hour sessions during semester. Nominally 144 hours. Except for the first formative assessment, tasks are marked summatively, but are formative in purpose.
Assessment Rationale: Providing evidence of working at the level of 'Impact on Students' in 4 of UoA's 8 Graduate Attributes.

	Assessment Task
	What do participants do and when it is done
	Marking Guidelines?
	Why do you set this assessment at this time?

	Diagnostic
Self-assessment


	Self-assess according to the Graduate Attribute Continuum (GAC), the conceptual framework for the whole program. Also specify their program aims in terms of the GAC. In the first Session. 

	Indicators according to the GAC.

	Gives participants a strategy to 'place themselves' in the requirements of the course, and develop a vision for where they are heading.


	2. Rationale based on literature


	Write a 750 word rationale, based on appropriate literature, for a curriculum document, journal article or L&T grant. Due in the 4th Session


	4 criteria, which map onto 4 of our Graduate Attributes 


	As experts in the disciplines begin to write in T&L, there is a tendency to be verbose. This assessment requires scholarly engagement with literature in a way that requires succinct writing. Often the participants express initial frustration over this, but their final product is frequently high quality. Also easy to mark and give feedback in short time frame, as they begin later assessments.



	3. Learning with contemporary technologies


	Provide evidence of promoting higher order learning utilising contemporary technologies, such as Online Environments or Electronic Voting Systems. Participants must specify a framework from which higher order thinking is being developed and evaluated. Participants are advised to keep this project very small. Due in 8th Session
	4 criteria, which map onto the same 4 of our Graduate Attributes as assessment 2.


	To promote the integration of contemporary learning technologies in participants' courses, and especially that they do more, in terms of developing higher order thinking in that context



	4. The coherent curriculum/

draft journal article/grant application


	Build on Assessment 1, and sometimes assessment 2, towards a Curriculum Document, draft Journal article or grant application. Due 7 weeks after final session.
	4 criteria, which map onto the same 4 of our Graduate Attributes as assessment 1 & 2, or negotiated alternative eg a specific journal's author guidelines.
	Culmination of participants' learning in the course, and packaged in a way that is most useful for them. Scaffolds greater levels of autonomy required in subsequent courses. Gives time for reflection, developing of emphasis, and contemplation of their future directions in the program. These 3 assessment tasks facilitate the development of the 4 Graduate Attributes of focus in this course: Research Skill, Knowledge and Understanding, Problem Solving and Technology.


	3rd  Course: Reflective Practice in Learning and Teaching. Actually may be completed 2nd or 3rd in the Graduate Certificate in Higher Education. 8 consecutive 3 hour sessions during semester. Nominally 144  hours. Both tasks are marked summatively, but are formative for the program.

Assessment Rationale: Providing evidence of working at the level of 'Impact on Students' in 4 of UoA's 8 Graduate Attributes.

	Assessment Task
	What do participants do and when it is done
	Marking Guidelines?
	Why do you set this assessment at this time?

	5. Small-group Inquiry & presentation


	Small group forms around participant-nominated topics of interest. Each small group gives a 20 minute collaborative presentation in week 6 or onwards. A summary report is provided to the audience.

	5 given criteria, and negotiated peer-evaluation criteria, which map onto 4 of our Graduate Attributes. 
	The Graduate Attributes of focus for this course, Teamwork and Communication, Endeavour and Leadership, and Ethical Social and Cultural Awareness are well-developed to the level of 'impact on participants' students' in this collaborative inquiry. It is very intense and a tight time frame, where they push to the deadline of a presentation to their peers. This frequently develops networks that have longevity outside of the program. 


	6. Reflective practice towards focussed research on learning and teaching


	Part A: Participant provides specific criteria to a colleague to observe a T&L session. Another colleague joins into the feedback discussion, and they collaboratively develop a plan of action to take through a second spiral of observation and feedback. Due 7 weeks after final session.

Part B: Regular reflection on T&L episodes (or negotiated alternative) and a metacognitive look at their own learning over that timeframe. Part A, Part B plus literature and program-wide learning culminate in a statement on their future direction, in terms of research questions or project aims. Due 7 weeks after final session.
	1 criterion that relates to 2 graduate Attributes.

3 criteria that relate to 2 graduate Attributes.
	We discuss 5 'reflective surfaces' in this course: students, colleagues, self, literature and action research. Both parts of this assignment specifically draw together the first 4 surfaces to provide a variety of perspectives on  L&T that, together, can build towards rigorous action research. This leaves participants who have only the final course remaining, placed to demonstrate 'impact on colleagues' and 'broad impact through innovation' in that final course.




	4th  Course: Research Based Learning and Teaching. Completed as the 4th and final course in the Graduate Certificate in Higher Education. 6 x 2 hour sessions , with only the first and last being compulsory. Nominally 144  hours during semester. 

Assessment Rationale: Providing indicators at the level of 'Impact on Colleagues' in 1 of the UoA's 8 Graduate Attributes, and at the level of 'Broad Impact through Innovation'.

	Assessment Task
	What do participants do and when it is done 
	Marking Guidelines?
	Why do you set this assessment at this time?

	Formative

Provide intentional indicators* of 'impact on colleagues' and 'broad impact through innovation'

	Specify the ways they will show evidence of having 'impact on colleagues' and 'broad impact through innovation', in the context of 1 or 2 Graduates Attributes. Submitted in the first session.

	The Graduate Attribute Continuum

	Final planning for their major project/research, to ensure final program requirements are achievable.


	7. Provide indicators* of achievement.
	Provide indicators of 'impact on colleagues' and 'broad impact through innovation', in the context of 1 or 2 Graduates Attributes. Due University Week 13 of Semester.
	The Graduate Attribute Continuum to 'impact on colleagues' and 'broad impact through innovation' levels


	Wraps up their achievements into a reportable bundle.




Example Indicators* of Impact on Colleagues

Department, school/faculty presentations

Collaboration with coordinators of other courses or programs

Development of the coherence of courses in a program 

Strong pedagogical dimension in course redevelopment eg research skill development

Mentoring or regular meetings to discuss T&L issues with colleagues

Developing colleagues’ awareness of T&L issues eg graduate attributes, ethical and cultural issues.

Research-based problem solving of T&L issues

Example Indicators* of Broad Impact through Innovation

Conference presentations

Journal articles

Mentoring network, etc

Change in department T&L practice attributed to you

T&L leadership with a wide range of educators

Course 1


Offered Sem 1 and 2 each year








Course 2 Offered Sem 1 each year








Course 3


Offered Sem 2 each year








Course 4


Offered Sem 1 and 2 each year
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