Foundations Colloquium National Project

Expression of Interest

Project Title:  Preparing university teachers: A model for national collaboration

1. Project aims and rationale 

1.1 Aims 

The formal development of university teachers as curriculum leaders most often occurs in programs designed to prepare new academics for teaching and learning. These “foundations of university teaching” programs play a significant role in fostering and supporting the quality of teaching and learning at both the individual and institutional levels.  These programs are referred to in this document as Foundations programs.

This is a pilot project aimed at the improvement of the student learning experience through the enhancement of the professional learning of academics by consolidating and extending Foundations activities and disseminating that scholarship widely across the sector.  To achieve this aim, this project proposes a model of national collaboration, involving teams drawn from the 20 institutions participating in this pilot project.
 Each of these teams will focus on an area of Foundations programs already identified as a priority for future scholarship in the annual Foundations colloquia.  This team based approach will allow for potential involvement of up to 30 people from member institutions. Each team will be headed by a team leader selected on the merits of expressions of interest. 

This sector-wide engagement and participation will result in a core, nationally accepted framework for Foundations programs curricula, which recognises the diversity that exists across various Foundations programs and the mobility of academic staff.  This pilot project will be reviewed and evaluated at the 2007 Foundations Colloquium.  Based on the results of this process, there may be a request for funding to support an expanded project.

Articulating the framework for Foundation programs will benefit the sector by promoting a set of shared expectations and understandings about the nature of university learning and teaching, and the place of Foundations programs in that wider context  . When an academic is recruited from another university there will be some common understanding of core learning and teaching principles.  This is not to impose homogeneity amongst Foundations programs, but rather, to encourage collaboratively-developed perspectives.

1.2 Rationale 

The significance of Foundations programs is reflected in Stage One criteria of the 2005 initial iteration of the Government’s Learning and Teaching Performance Fund (Department of Education, Science and Training, 2004). The existence of programmes for new teachers and sessional teachers are included in the criteria that measures effectiveness and excellence in Universities. Foundations programs are needed to effectively foster excellence in new/early career academics’ teaching and learning.  Given the ageing demographic profile of academic staff in higher education in Australia, this focus on the development of these staff is essential.  They provide an opportunity that has not existed before for institutional change in teaching and learning from the ‘bottom up’, those who do the teaching, rather than from the ‘top down’, those who talk about teaching.

Foundations programs can facilitate this change by 

· developing and enhancing the knowledge base of university teachers (Fraser 2005); 

· drawing academics into existing communities of practice (Wenger, 1998) which focus on learning and teaching both within and across disciplines, or encouraging these staff to form a community of practice themselves; 

· contributing to scholarship in the field of higher education by helping to define the work of Foundations programs. These programs are part of the new and emerging field of scholarship of teaching and learning in higher education that has its own field of scholarship and enquiry, drawn from diverse disciplines such as politics, management, sociology, philosophy and education (Blackwell & Blackmore, 2003); 

· Influencing individual and institutional practice which contributes to the improvement of the student learning experience (Beaty 1998).

Currently Foundations programs are of diverse and variable quality and there is no systematic sector wide approach to their development (Dearn, Ryan and Fraser, 2004).  However, there is support for this project from those institutions offering these programs and an agreement to work collaboratively through an existing network, the Foundations Colloquium, which is already engaged with the issues of relevance to this project: exploration of learning and teaching issues with system wide impact, and fostering excellence in learning and teaching.

Those who facilitate Foundations programs often have a profound influence on the implementation of new ways of working and new directions in higher education because they work directly with the new teachers in the development of their personal approach. Likewise, those staff who participate in Foundations programs influence the way the programs themselves are designed. Through systematic feedback mechanisms from the Foundation participants, the program itself is enriched and new ways of teaching and learning that participants have evolved themselves can be shared.

1.3. The Foundations of University Teaching Colloquium

The Foundations of University Teaching Colloquium started in 2003 as the result of collaboration between Flinders University, the University of Western Australia, the University of South Australia and the University of Adelaide (Flinders University Foundations Programmes for University Teaching, 2005)  The aim of the collaboration was to formalise the ad hoc collaboration, discussion and sharing of information about Foundations programs and to widen this collaboration to include all those involved in the development and delivery of Foundations programs within their respective institutions.  The Foundations of University Teaching Colloquium group has wide representation from Australian and New Zealand universities and has met annually for three years.  These two-day meetings are loosely structured around presentations, discussions and workshops.  This has lead to the formalisation of a network that aims to:

· identify and explore learning and teaching issues with system wide impact;

· foster excellence in learning and teaching;

· give prestige and profile to learning and teaching in higher education; and

· develop and support partnerships.

Many participants in the 2005 Colloquium considered it appropriate and timely to work together to develop a proposal to the Carrick Institute for Learning and Teaching in Higher Education that would outline a collaborative project that responds to its strategic objectives.  

2. Project deliverables and outcomes 
The outcomes of this project will be to progress the scholarship of preparing new academic staff for teaching, develop leadership in teaching and learning and consolidate a formalised network. Each of these three outcomes is further elaborated: 

2.1 Progression of Scholarship

The enhancement of the quality of Foundations programs nationally through the development of:

· a process for collaborating, developing and sharing best practice;

· theoretical frameworks to describe the teaching capabilities expected of novice staff;

· theoretical frameworks of established practice for the development of teaching and learning expertise in new academic staff

· investigation of emergent practices to inform Foundations programs; 

· common tools for evaluating the impact of Foundations programs on teaching quality; 

· a core, nationally accepted framework for curricula that can distinguish what might be expected in induction, foundation and graduate certificate programs;

· a repository of resources that could be used in Foundation programs 
2.2 Leadership in teaching and learning 

The enhancement of leadership capacity for those teaching in Foundations programs through the provision of:

· a residential component providing  leadership development opportunities for  leaders of teams; 

· opportunities to engage with national and international leaders in teaching and learning e.g. Carrick Fellows; 

· opportunities for pursuing further grants and research.

2.3 Consolidation of formalised network

The enhancement of sector-wide engagement in the scholarship of Foundation activities through:
· formation of working teams on key areas identified above (see 2.1);

· dissemination, further trialling and embedding of project outcomes; 

· strengthening cross-institutional and cross discipline networks between teachers of Foundations programs to avoid duplication and waste. 

3. Project approach

3.1 Values and principles

The values and principles that underpin this project align with those of the Carrick Institute for Learning and Teaching in Higher Education (The Carrick Institute for Learning and Teaching in Higher Education, Mission, Objectives, Values, 2006). This project is based on collaboration and inclusiveness at all stages of its development, carriage and dissemination of outcomes.  The design of this project ensures that it is participatory, distributed, multi-levelled and capable of supporting sustainable, strategic, systemic change across the higher education sector.  Strategies to achieve this sector-wide participation are built into the project design. 

The project provides an opportunity for the consolidation, articulation and enhancement of the role played by Foundations programs in supporting excellence in teaching and learning in higher education in Australia.  It also recognises the diversity of content of institutional Foundations programs and the variability in the mode, purposes and relationships with other staff development in learning and teaching initiatives in Foundations programs across the sector.  There is also variation in the extent to which the Foundations programs articulate into other academic career development initiatives, such as the development of teaching portfolios for new academic staff.

4. Project Design

4.1 Overview

A small cross-institutional Foundations programs Working Group
 that is representative of the twenty universities who agreed to be a “full partner” in this pilot project has developed this proposal.  This Express of Interest was circulated to all these full partner universities for comment prior to submission.  This proposal builds on and is informed by existing concepts developed in previous Foundations Colloquia.  The development of this proposal models the aims and design of the project in that it has been collaborative and inclusive and had a residential component.  This project has two types of involvement: Foundations leaders and cluster groups. The term Foundations leader applies to those staff with the responsibility of developing, managing and facilitating Foundations programs.  Project outcomes will be achieved through a participatory approach.  Particular issues and resources related to Foundations programs will be developed by groups that have the support of their institutions.  The outcomes will be peer reviewed and made available across the sector. 

The Foundation leaders will be responsible for a cluster group which will form around one of the six focus areas identified: 

· benchmarking and peer feedback;

· theoretical frameworks of established practices and investigation of emergent practices to inform Foundations programs; 

· evaluating the impact of Foundation programs on teaching quality;

· curricula that can distinguish what might be expected in induction, foundation and graduate certificate programs;

· professional development for those who teach and manage foundations programs; and
· repository of resources that can be used in Foundation programs. 
These cluster groups will consist of four team members and a Foundations leader.  Cluster groups will engage in scoping and investigating the focus area, and development of resources or programs as a result of this investigation.  This will involve ongoing communication and sharing of existing and new knowledge and skills.  The focus areas that have been identified for the cluster groups are not discrete areas. They all have overlapping attributes and the role of the leaders will be to bring them together in the residential activities and the future Colloquia.  

Should this Expression of Interest be approved, advice will be sought by the Working Group from the Carrick Institute on the development of a more expansive project design brief.

4.2 Project processes

4.2.1. Steering Committee appointment

The Foundations program working group in consultation with the Carrick Institute will appoint a steering committee, to include representatives from the following areas:

· Carrick Institute 

· DVC/PVC (Academic, or Teaching and Learning)

· Dean, Teaching and Learning or equivalent 

· Academic development unit director or equivalent

· Foundations colloquium group

· This steering committee will monitor progress and be involved in the Foundations colloquium 

· This group will call for expressions of interest from potential Foundations leaders to take responsibility for each of the focus areas and from staff in participating institutions to work in cluster groups on a particular focus area. Expressions of interest need to include institutional endorsement. 

· The selection will be a criterion-based process. 
4.2.2. Leadership development

· The project officer will arrange for the first residential meeting/workshops for the Foundations leaders. 

· This meeting will be partially facilitated by an expert in leadership development or visiting scholars and interaction with Carrick Fellows and expertise from the UK and New Zealand to establish international links and a global focus. 

4.2.3 Focus area development 

· Leaders and members of the cluster groups will work to develop and shape their particular focus area. Processes involved in this phase of the pilot project include team meetings (including at least one initial face-to-face meeting), individual and team work in institutions, ongoing support and reflection on progress and learning, and collaborative development of resources and research outcomes. An initial meeting of these people will be arranged to coincide with the Foundations Colloquium in 2006.

4.2.4 Ongoing leadership development 

· Ongoing dialogue between leaders

· Reflection and documentation of progress of development 

4.2.5 Colloquium: Closing the loop

· Reporting of focus areas outcomes

· Feedback and responses including summative meeting of participants of the pilot project

4.2.6 Final reports

· Report to the Carrick Institute, Foundations Colloquium, and learning and teaching communities

4.3 Pilot timeframe

This pilot project will be conducted over a one year timeframe after which the leaders will report on outcomes achieved by each of the focus areas at the Foundations Colloquium in 2007. 

A suggested timeframe is provided below:

	Stage
	Focus

	Step 1
	Initial expression of interest

	Step 2
	Appointment of leaders and cluster teams

	Step 3
	Initial set up – leader meeting 

	Step 5
	Colloquium with preliminary face-to face meeting with leaders and focus area teams

	Step 6
	Continuing meeting and work of focus area teams

	Step 7
	Leader meeting 

	Step 8
	Colloquium 

	Step 9
	Evaluation 

	Step 10 
	Report development


5. Dissemination and sustainability 

Because the pilot project has been designed specifically to support sustainable, strategic, and systemic change across the higher education sector, specific dissemination processes have been built into the project design at every stage (Southwell et al, 2005).  Firstly, the project is designed to develop leadership capacity of staff working in Foundations programs in their institutions, and empower those responsible for Foundations programs in their institutions.  Secondly, the project is designed to involve as many people from the Foundations Colloquium community as possible by providing opportunities to the members of this community to work on issues pertinent to their particular institutional needs.  They will do this by collaborating in project teams to develop knowledge, skills and processes/products on key priorities specific to Foundations programs.  Thirdly, conferences and workshops as well as a central Foundations repository or a portal linked to with the Carrick Resource Identification Network (RIN) will be part of the dissemination of results of this pilot.  Participants will be encouraged to use this Foundations repository to access and store resources developed in the project and to continue to use this repository in the future. Finally, the opportunities for collaborative research and publications amongst staff from participating universities will allow for more traditional, formal dissemination amongst the national and international field of scholarship in educational development. 

Overall, the project adopts a participatory model, offering professional development opportunities for participants and the conduct of work on particular aspects of teaching and learning relevant to Foundations programs with their peers and leaders in the field.  The project design provides opportunities for peer review, networking, mentoring, and the development of leadership capacity. 

6. Budget

	Leaders

Support for 6 people to attend a one week residential in Sydney

	Accommodation and meals allowance
	$10, 000

	Flights
	$5, 000

	Consultancy for academic leadership expert(airfare, accommodation, materials)
	$15, 000

	Offshore Consultant Travel 

Funds to bring off-shore consultants from UK and New Zealand to establish international links

	Accommodation and meals allowance
	$4, 000

	Flights
	$7, 000

	Cluster groups

Support for 30 people (6 groups of 5 people) to attend 3 day residential in a capital city

	Accommodation and meals allowance
	$30, 000

	Flights
	$18, 000

	Project management and administration

Including administrative support and materials for steering committee

	0.6 project officer for 12 months (including resource allocation and on costs)
	$53, 000

	Website development and administration
	$10, 000

	TOTAL
	$152, 000


7. Partner Institutions and Endorsement 

Participating institutions were deemed to be either full partner or affiliate institutions. A full partner in the proposal contributed $500.00 to support the development of the proposal by a small working party.  Full partners provided input to the proposal and will participate fully in the project if it is funded. Each participating institution was asked to discuss a draft of the proposal with a senior university representative such as a PVC Teaching and Learning or DVC Academic and indicate institutional support for the proposal on a supplied form. 

7.1 Full Partner Institutions and Endorsements 

At the time of submitting this proposal, endorsements have been received from 14 institutions and are attached.

	University 
	Endorsement copy attached

	Central Queensland University
	(

	Curtin University of Technology
	

	Deakin University
	

	Edith Cowan University
	(

	Flinders University
	(

	Griffith University
	

	La Trobe University
	

	Queensland University of Technology 
	

	University of  Newcastle 
	

	University of Adelaide 
	(

	University of Ballarat 
	(

	University of Canberra 
	(

	University of New South Wales
	(

	University of Queensland 
	(

	University of South Australia 
	(

	University of Tasmania 
	(

	University of Western Sydney 
	(

	University of Wollongong 
	(

	University Western Australia 
	(

	Victoria University
	(


7.2 Affiliate Institutions 

Associate partners provided input to the working party on the proposal and will have a limited involvement in the project if it is funded. The following institutions have indicated that they wish to be involved in this capacity: 

University of the Sunshine Coast and Macquarie University

Ten other institutions had initially indicated that they would be willing to participate in the programme, but did not provide input into the working party for one reason or another. It is expected that, after this initial pilot phase, should there be further development in this project and should it be expanded at a later date, these institutions will be involved. 

In addition, representatives from Victoria University of Wellington (NZ) have indicated an interest in observing the project progress. 
8. Foundations Working Party Members 

Dr. Alan Goody, 

Director 

Centre for the Advancement of Teaching and Learning 

The University of Western Australia

Phone: 08 6488 2603

Email: allan.goody@uws.edu.au
Associate Professor Heather Smigiel

Head of Teaching and Learning 

University of Tasmania

Phone: 03 63243584

Email: h.smigiel@utas.edu.au 

Associate Professor Margaret Hicks 

Associate Director: Teaching and Learning

Flexible Learning Centre

University of South Australia 

Phone: 09 8302 1244

Email: Margaret.Hicks@unisa.edu.au
Ms Deanne Gannaway 

Academic Developer

Staff Development and Training Unit

Flinders University 

Phone:  08 8201 5412

Email:  Deanne.gannaway@flinders.edu.au
Ms Mia O’Brien 

Lecturer in Higher Education

Teaching and Educational Development Institute (TEDI)
University of Queensland

Phone: 07 3365 1169

Email: Mia.obrien@uq.edu.au

Ms Gail Wilson 

Lecturer

Educational Development Centre

University of Western Sydney

Phone:  02 4736 0073

Email:  g.wilson@uws.edu.au 
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� Participating institutions were deemed to be either full partner or affiliate institutions. A full partner in the proposal contributed $500.00 to support the development of the proposal by a small working party.  Full partners provided input to the proposal and will participate fully in the project if it is funded. Associate partners provided input to the working party on the proposal and will have a limited involvement in the project if it is funded.  See Section 7 for names of participants.


� The working group consisted of six representatives from the following universities:  Flinders University, University of Queensland, University of South Australia, University of Tasmania, University of Western Australia, University of Western Sydney. See Section 8 for details.
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