Project Title: Evaluating the Factors Influencing Long-term Outcomes of Higher Education Teaching Preparation Programs 
Peter Kandlbinder

Coralie McCormack, 

Jenny Pizzica

Angela Nicolettou, 

Cynthia Tait
Rosemary Thomson
Project Outcomes and Rationale

This project is for a national survey of the long-term teaching conceptions and practices demonstrated by university teachers who have completed a higher education teaching preparation program (HETPP). These programs include formal qualifications such as graduate certificates in higher education, foundation or introduction to teaching programs, continuing professional development or combinations of these pathways. The project uses partnerships with the Foundations Colloquium, HERDSA and individual CADAD members to identify the factors in these programs that are associated with teaching conceptions and practices demonstrated by alumni of HETPPs 12 months or longer after completion of their respective programs. 

This project builds on the substantial work already completed by the ALTC-funded Discipline Based Initiative Project Preparing Academics to Teach in Higher Education (Hicks, Smigiel, Wilson and Luzeckyj, 2010) to improve programs to develop and improve higher education teaching, leadership, learning and practice. Most HETPPs offered in Australia are relatively mature in their development and have undergone formative and summative internal evaluations that examine need, monitoring and accountability, usually through feedback from participants (Hicks et al. 2010). There have been questions raised about the long-term outcomes of these programs and as yet there is no nation-wide scheme that benchmarks the standards of university teacher performance across the sector. Related statements of standards of university teaching exist from which this project can construct an appropriate assessment framework. The SEDA Fellowship Scheme in the UK requires evidence and a reflective commentary against five outcomes (see http://www.seda.ac.uk/fellowships.html). The Australian HERDSA Fellowship Scheme requires evidence of seven outcomes (see http://www.herdsa.org.au/?page_id=5). By modifying these assessment schemes for a structured interview protocol the project to collect verifiable evidence of long-term teaching conceptions and practices of alumni of HETPPs and perceptions of their learning context to provide DVC/PVC (Academic), Directors of Academic Development Units and HETPP teaching teams with the information needed to determine which teaching and learning strategies are most effective in preparing university teachers.

Evaluation Strategies

The project uses a mixed-method evaluation approach to collect verifiable evidence of teaching performance and compare documented outcomes across Australian HETPPs. The methodology for this project has been designed to ensure regular and rigorous validity testing of its outcomes. This requires a high level of participation by members of the Foundations Colloquium and will be widely consultative across the sector. Each of the seven stages described in Figure 1 takes a different focus:
[image: image1.png]Stage 2 Stage 3 Stage 4 Stage 5 Stage 6 Stage 7
Assessor
HERDSA . Moderation
Fellowship worksho
Scheme P
5 Participant
factors Institution
al Report
to DVC
/| b4
L
Preparin ; Focus Teachi
paring L Scoring of group €aching Data
the Invitation | | Graduate interview »| interview [—¥| conceptions =¥ Impact
assessment from DVC Interviews data of Teaching & practices Analysis
criteria Team
\\ N
N, National
¢ ¢ K— Report to
- Ly | Teaching ALTC
Fellowship Context
assessor
Interview moderation
Trial of
interview
assessment





Figure 1. Project Plan
Stage 1 is project initiation to ensure the effective management of the project. 
Stage 2 creates the structured interview protocol and scoring scheme based on reference criteria statements from HERDSA Fellowship Scheme. 
HERDSA Fellowship Portfolio

Part 1 Introduction and Context for your Educational Practice (500 words maximum)

Part 2 Philosophy of Teaching Statement (500 words maximum)

Part 3 Statements and evidence addressing the HERDSA Fellowship Criteria or Principles of Good Practice

Criterion 1: 
Educational practice demonstrates a concern for learning (500 words maximum)
Criterion 2: 
Assessment encourages and supports learning (500 words maximum)
Criterion 3: 
The needs of different participants are recognised and they are supported in their learning and development (500 words maximum)
Criterion 4: 
The wider departmental/institutional/community context for learning is recognised and built upon in improving educational practice (500 words maximum)
Criterion 5: 
Curricula are planned and innovation is introduced to enhance learning (500 words maximum)
Criterion 6: 
Critical reflection to improve educational practice takes place in the light of evidence obtained from different types of evaluation (500 words maximum)
Criterion 7: 
Research and scholarship (disciplinary and pedagogical) are used to enhance participants’ learning (500 words maximum)
References: 
Collated list of references used to support your statements

Evidence: 
Appendices (10 pages maximum)

Part 4 Reflective Statement (500 words maximum) 

Part 5 Curriculum Vitae (8 pages maximum)

Stages 3 to 5: Data collection from HETPP participants and teaching teams. 

1. An invitation to participate in national survey of learning outcomes is sent to all alumni of HETPPs via DVC/PVC Academics network

2. Alumni of HETPPS are telephone interviewed for descriptions of their teaching, examples from their practice and documentary evidence to support their claims

3. Participants of HETPPs who completed prior to 2005 will be invited to compile a written reflective statement in addition to their telephone interview

4. Results from data collection are de-identified for assessment in accordance with Ethics Committee approval
5. Pairs of assessors use an assessment scheme to score the responses of an alumni interview or written reflective statement
6. Facilitation of focus group interviews in partner institutions

7. Teleconference interviews with remote location teaching teams

Stage 6: Impact Analysis 
Stage 6 is the statistical analysis of 400 structured interviews, 40 written reflective statements, 40 focus groups and surveys. All data will be coded to permit at least three forms of multivariate analysis to determine interrelationships between the variables:

1. Factor analysis

2. association analysis 
3. confirmatory factor analysis or structural equation modelling
Stage 7: Report writing and dissemination

Reports will be written using Smiths (2008) model of evidence-led approach for assessing and improving teaching. Each report will present a holistic evaluation of performance includes evidence from student learning, student experience, peer review and self-reflection. 

· Confidential report to contributing university indicating which long term outcomes were reported by alumni from their program (or teaching staff in general if a formal program does not exist) 

· A national comparison of the long-term outcomes of HETPPs
Approach and Dissemination

Consistent with the findings of the Impact Evaluation sub-group (Hicks et. al. 2010) this project will complement internal evaluations with a national practice audit of the outcomes from the variety of programs designed to prepare academics’ higher education teaching. The evaluation will take place across all three teaching and learning contexts for evaluation; the HETPP participants, their teachers and students and the higher education context within which they work. The proposal takes a portfolio of evaluation studies approach (Hicks, et. al. 2010) that triangulates evidence from documents, structured interview data, and surveys as outlined in Table 1 below.
	Table 1. Framework for Evaluating University Teaching Preparation Programs (adapted from Hicks et. al. 2010 pp. 128-130)

	Context
	Who & Elements
	Focus and Purpose
	Types of Evidence & Sources of Evidence

	Primary context 

(the teaching and learning context where the HETTP teachers and the participant engage)
	Participant Cohort 

HETPP Teaching Teams
	1. Summative evaluation of learning outcomes

• Are the learning outcomes still observable 12 months after completing the program?

2. Learning processes

• What teaching and learning strategies influence the participants learning
	• Alumni interviews

• Alumni Written reflective statements

• HETPP Teaching team focus groups

• Alumni surveys

	Secondary context 

(the teaching and learning context where the participant and their students engage)
	Participant cohort
	1. Application of new conceptual understanding of teaching and learning in HE in participants’ teaching and learning context
	• Evidence of student learning outcomes

• Evidence of engagement with students 

• Student feedback surveys

• Curriculum documents

• Evidence of collegial and scholarly engagement 

	Tertiary context 

(the higher education, professional or discipline field or context where the participant is based, at levels from local to global)
	Higher education sector
	1. Comparison of longer term in different institutions 

• What contextual factors influence long-term learning outcomes?
	• Characteristics of participant cohort

• Characteristics of teaching context


The Project leadership team has identified some major challenges in undertaking a national practice audit of long-term outcomes of HETPP. The most significant challenge will be attracting sufficient numbers of respondents given the perceived increases in academic staff workloads. A number of strategies will be included to encourage the target response rates:
· Structured interviews involving a mix of closed and short open-ended responses for a maximum of 20 minutes. 

· Entry into a $1000 draw for completing a structured interview

· $50 for providing documentary evidence of outcomes
· Optional written reflective statement is only offered to alumni where more than 5 years has elapsed since completing their HETPP. 
· Optional mentoring into a national Fellowship Scheme.
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